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Abstract

This is a classroom action research that was caroeeit by implementing cue cards as the
teaching media in class VIII 2 of Public Junior Hi§chool 03 Bengkulu city. This research
was focused on whether the cue cards could imptuelents’ descriptive speaking
competence and to determine the factors involvéis flesearch was implemented to 36
students (19 female and 17 male) registered in ¢lass. The progress was measured by
several tests and some supporting data such as\ais® checklist, field note, and interview.
The result of the research indicates that the impnoent of subjects who were able to pass the
target score (score 60) from 0% of students in pre test into 16% aflehts in post test in
cycle 1 and finally becomes 36% of students ineccHowever, the factors those influence in
improving students’ descriptive speaking competeareethe students’ English proficiency,
thinking ability of students, and students’ attéuahd behavior along the treatment.
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A. Introduction

As stated by Nunan (2003), speaking is the prodeatial skill that consists of
producing systematic verbal utterances to convegnmng. This skill cannot be easily
acquired by the learners easily. Speaking has wsfimnctions. One of them is describing
object. This competence refers to the ability efualent to provide a detailed, vivid, word
picture of a person, animal, place, or object.dtams that the speaker should explain orally
a clear vision of the object. Unfortunately, thetfahows that the lack of descriptive
speaking competence becomes the most problem ablsebpecially in Junior High
School level. One real example can be found in SNdBNKota Bengkulu. Especially in
2"d Grade (class VIII 2), from the English formativest, about 47% of 36 students who
can pass the passing grade (7, 00) and the restfaikad.

As stated by Panny Ur (1996: 121), the First pnabig inhibition from students’
environment. That caused students afraid of spgakimglish. The second problem is
students do not know what to say. Mostly studetasdsand think too much of what to
say in speaking activity. The third problems ane frarticipation of students and mother-
tongue use along the speaking class. These alllgpnsbsomehow caused by the
inappropriate media used by teachers at classctratot cover and develop students’
speaking skill especially descriptive speaking cetapce appropriately. Thus, there must
be a proper techniques and medium to teach desergyeaking at class.

One best medium that can be used is cue card. &desccard with words or picture
on it, which is used to encourage the studentggpand (Harmer, 2001:178-179). This
media is interesting, attractive, and it is easgganade for both students and teacher. In
addition, Cue Cards are also clearly visible, whteh help the students to describe the
object of speaking easily. According to Harmer (PO@ictures really help to reduce
preparation time. Sets of pictures can be re-usegdecially it can be laminated and
applicable at any level. The second advantagewlaee it comes to using picture stories
in class, the key point is not to limit teachetyjpical class activities and writing exercises.
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Another said that one of the more popular waysitt eral language performance in both
intensive and extensive levels is a picture-cugd: 2004).

However, some points in selecting appropriate eméscare important. Harmer (2001)
says that there are three qualities of cards the¢ o be considered by the teachers in
choosing Cue Cards. First, cards need to be appteprot only for the purpose in hand
but also for the classes they are being usedffoartls are too childish, the students may
not like them. Second, cards should be visible. Sthdents can see the cards clearly. Last,
cards have to durable. Therefore, the use of CudsCeas to consider the time, visible
cards, and cards have to support the studentssleasily. Furthermore, O’Malley and
Pierce (1996) state some qualifications for preddee Cards, pictures should be
appropriate for the age and interest level of sttgld’ictures should be real people rather
than cartoon characters in order to ensure apteerception. Besides, the picture must
be free of cultural bias. And later on in the apgifion, make sure the teachers give a
sufficient time for students to examine, analyzd arernalize the information given in
the picture before speaking performance.

By the assumption related to the lack speakingtgloi students and the effectiveness
of cue cards, this research is intended to andvesetquestions:

1. To what extent cue cards can improve students’rgése speaking competence?
2. What factors influence in improving students’ dgstore speaking competence by
using cue cards?

As this study conducted in classroom setting,shigy follows the form of Classroom
Acton Research (CAR) which refers to the way othea collecting the data about the
process of teaching, the way student accepts therialafor effective teaching and
learning strategy(Mills, 2007/. The simplest cydlest researcher can take conducting this
classroom action research is divided into four stefhe steps are planning, action,
observation, and reflection (Kemmis, cited in O#ri1998). In short, the research was
started by giving students the pre test to meaStudents’ pre test point of descriptive
speaking competence which later becomes the imdicsHt successful treatment. The
treatment was given along two cycles and therepmastest conducted in the end of each
cycle.

The respondents of the research are studert®@frade (class VIl 2) of SMPN 03
Bengkulu in Academic Year 2011/2012. The partictpamere 36 students consist of 17
male students and 19 female students. Acting asdhlaborator to observe the teaching
element from teacher point of view, the researgot¢ihelp from the English teacher, Eva
Eliza, S.Pdi. The data was obtained from test imfof speaking performance, interview,
observation checklist, and field notes. The dataanslyzed and displayed in both
guantitative and qualitative approach. The quantgalata such as test score is displayed
in the table while the qualitative data obtainedtigh interview, observation and field
note, is explained in the result and discussiotis®c

B. Finding

The result showed that there were improvementgudests’ descriptive speaking
performance in grade VIl 2 of SMPN 3 Bengkulu cirst improvement can be proved
by the increasing score. Another improvement was astudents’ participation in speaking
activity. The next was the high motivation in spegk The last was students talked a lot
in speaking class.

However, from the scoring aspect, there were weskaed unsatisfied result of

this research. One of the unsatisfied result afestts’ scorer from pre test, post test in
cycle 1, and post test in cycle 2 can be displagefbliow:
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Table. 1 The scores in Pre test, Post test in cydeand Post test in cycle 2

Score Range Pre test Post test Post test
in cycle 1 in cycle 2
0-20 6% 6% 3%
21-40 47% 36% 22%
41-60 25% 44% 50%
61-80 - 6% 14%
81-100 - - -

While the number of students who could achievedhget score (score60 with total
number of 60% of subject/ 22 students) can be asédallow:

Table. 2 The Percentage of Students who Achieve tharget Score

Post test Post test
Pre test . :
in cycle 1 in cycle 2
0% 16% 36%
(6 students) (13 students)

Based on the result above, it can be concludedhbatsearch was not successful yet
to improve students’ descriptive speaking competento 60% of total subjects in grade
VIl 2 of SMPN 3 Bengkulu city.

C. Discussion

Many factors were involved in this case. Firstlytlie insufficient capability of
students in English especially speaking skill. feted by Brown, speaking must consider
some aspects such pronunciation, fluency and acggmathat the action can be happened
and understandable. While from the treatments andrgy, the students’ score showed
the lack capability in those aspects. Moreoverakipg is an interactive process of
conducting meaning that involves producing, recgjyand processing information. This
means that speaking cannot be separated fromtike skills. Students in this class were
not good in speaking could be affected by the te#aither skills as well. The fact showed
that this class got troubles in full English ex@taon. But, these do not occur to whole
class, the result showed 36% students had thefgaadation of English so, these students
can be improved along the treatment.

The second factor is the inner motivation of stusleloward English especially
speaking interest. From two cycles, observer taotesithat some students did not pay
attention and did not study seriously in Englishssl These conditions worsen the
understanding of students to the material givenopposite, the research that was
conducted by Suryani, 2010 was successful in impgostudent understanding in spoken
descriptive because the motivation in speakinghigls and what the previous researcher
measured was the understanding of students to spdkscriptive text. So, the
consideration between the previous and the cureseiarch is different.

The third factor is the lack of students’ disciglialong the treatments. Students did
not work hard and cheat to each other. These affeaegatively to students’ progress.
Group work without discipline and good control abulot possibly create the chance for
students to be dependent to smart students anohdishin finishing the task. In additional
as claimed by Harmer, the advantages of cue caidg is not to limit the typical class
activities and writing exercises, students can asmspoken English practice as possible.
But the fact found is students did not disciplifeng the class. The topic of speaking often
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out of the cue cards focus and the use of Englistewnostly rare. The use of mother
tongue is not clearly banned in English class.

The last problems occurred to certain students etiaot join the treatments fully.
Some of students missed the meetings while othdraat participate in pre test or post
test. This condition gave bad effects to the pertorce and progress. The real competence
of those students in descriptive speaking could betexplored well. There was also
underestimated attitude in descriptive speakingndng that showed by some students
that influences badly to the performance and tlersg as the consequence.

Although the using of cue cards cannot improve exitgl descriptive speaking
competence in grade VIl 2 of SMPN 3 Bengkulu @sythe target stated, it does not mean
that this media fail. The result showed that 36%tatlents were improved in descriptive
speaking competence. This media can give the eppartunity to practice and develop
students’ descriptive speaking competence (BroWw4p The motivation of speaking is
also increased because students know exactly wisalyt Besides, the implementation of
cue cards in speaking class proves that studeogsriseactive and interesting in speaking
English as stated by Hamalik (1998).

Moreover, almost 80% of students’ score increasetWd post tests although the
increasing was not as high as expected. Becauskatfit can be assumed that the
problems are only the limitation of the time. Tiaelgional meetings are absolutely able
to fix the problems. So, to answer the researclstopre of to what extent cue card can
improve students’ descriptive speaking, the anssvidre using of cue cards in improving
students’ descriptive speaking competence in gkdtle2 of SMPN 3 Bengkulu city is
not failed but the progress is not as high as expec

As conclusion, the factors involved in improvingudgnts’ descriptive speaking
competence are the capability of English that cinsi integrated skills and language
element such as pronunciation, grammatical compssbe, vocabulary mastery, and
fluency. The second is the thinking ability of stats to process the visual information
into verbal and convey the meaning. Third is thguate or behavior towards speaking
activities that consist of motivation in speakingglsh, seriousness or fully attention,
discipline, and the practicing time to drill theegiiing skill.

D. Conclusion

The first objective of this research is to find auhether cue cards can improve
students’ descriptive speaking competence in gkédtle2 of SMPN 3 Bengkulu city.
While the other is to determine the factors thas#uénce the improving students’
descriptive speaking competence itself. After canticig the research, researcher is able
to clarify that the using of cue cards is ablerpioved students’ descriptive speaking
competence with certain conditions and progress.

However, the factors those influence in improvingdents’ descriptive speaking
competence are the capability of English that cinsi integrated skills and language
element such as pronunciation, grammatical compssbe, vocabulary mastery, and
fluency. The second is the thinking ability of stats to process the visual information
into verbal and convey the meaning. And the laghes attitude or behavior towards
speaking activities that consist of motivation peaking English, seriousness or fully
attention, discipline, and the practicing time tol the speaking skill.

As conclusion, the research showed that the usilegcards to improve students’
descriptive speaking competence at grade VIII 3MPN 3 Bengkulu city is an effective
and practicable media.
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Suggestions
For the better implementation of this researchyriutesearcher can consider some
factors as follow:

1. Cue cards is good and suitable media in teachisgrightive speaking if only the
condition of selecting and implementing the media be fulfilled, such as students’
capability in English, students’ thinking abilitgiscipline and time allocation.

2. In implementing cue cards as the media to increstséents’ descriptive speaking
competence teacher should put attention to buildestts’ grammatical understanding
that is useful in sentences construction to imprettgents’ descriptive speaking
competence by using cue cards.

3. To minimize the wrong pronunciations in speakingvaty, teachers should speak
English a lot to model the good pronunciation fiidents.
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